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Introduction: Pauline Couper - Research Officer

Many thanks to everyone who
responded to my questions about
the contents of Research Matters
since the last issue. | was
pleased to discover that people
not only read it, but seem to enjoy §
it and even find it useful. There
are two aspects of the responses
that | think are particularly
important, though, and want to highlight
here:

Firstly, in response to the question asking
what people like about Research Matters,
almost everyone made some reference to
finding out what other people are doing in
the institution. This gives me a good
excuse to appeal to all of you: please think
about writing something for these pages
yourselfl You may think your research is
small, unimportant, or insignificant (many
of us do at times), but to others it is new
and interesting. Please contact me if you
want to write something, or even just to
discuss an idea for it.

Secondly, | received many useful
suggestions, primarily relating to

Ly Research Matters but also to
other aspects of Marjon’s
research environment. One such
suggestion | can respond to
immediately: you will find this
issue on the electronic
notice-board as well as in your
SR & pigeon hole, enabling you to
follow any web links electronically.
| will be drawing on the other suggestions
throughout the year. Thanks again for all
of them.

Finally, many members of staff gave up
their time to meet Dr. Hilary Burgess and
Vivien Bacigalupo, of the Open University,
when they visited us on 17" September
regarding our application for Affiliated
Research Centre (ARC) status. At the time
of going to press we have just heard that
they are supporting our application in their
recommendation to the OU ARC
management group, which is excellent
news. Further developments will be
disseminated via the electronic notice-
board and School Research Co-ordinators.

Guild HE Institutions Collaborating to Support Research

During 2008-9 Marjon participated in the ‘steering group’ of a
GuildHE feasibility study, the purpose of which was to investigate
the potential for developing some kind of shared support for
research across the small and specialist higher education
institutions. The proposal resulting from that study is for an
‘expertise hub’ or network that enables the institutions to learn
from and help each other, and eventually facilitates academic
collaborations. Around 13 HEIs have already made a firm
commitment to participate in the first stages of the project, and
representatives of those institutions met on 20" October. We are
hoping that the Higher Education Funding Council for England
will provide some ‘pump-priming’ funding for the project: further
documentation is being submitted to HEFCE this month, and if
the bid is successful, work is likely to begin in January. Itis
perhaps telling that three of the first institutions to commit to the
project were Marjon, St Mary’s University College and Glyndwr
University, who have already seen the benefits of working
together (for more of which, see page 5).

The GuildHE project is underpinned by a hope to create a
sense of a collective research community between the
institutions involved, characterised by a sharing of
information and expertise and, whilst respecting that there
may be areas of competition and occasion for
confidentiality, mainly seeking collaboration and openness.
The ultimate intention is that the initiative will aid the
growth of research capacity in all of the institutions as well
as help to raise the profile of our research externally.
Developments being discussed include greater
‘signposting’ of research opportunities across the
institutions, support for writing funding applications, shared
research-related training opportunities, and jointly
supervised research students. A second GuildHE
Research Symposium is also being planned for the spring.
In the meantime, we are still trying to come up with a
suitable ‘brand name’ for the new initiative. Keep an eye
on Research Matters for further news.
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Featured Researcher: Professor Margaret Noble, Principal

Many congratulations on your professorship. Could
you tell me a bit about your research career, where
you started, and how your interests have changed and
developed?

| started with a PhD in urban historical geography, which
focused on country towns in eastern York-
shire in the eighteenth and nineteenth
centuries, a time when there was great
interest in 19" century industrial cities.

This research was one of the first to look at
smaller towns, their development and the
way that industrialization had affected
them. It led to several publications on the
concept of ‘urban systems’ development,
transport and particularly the impact of
canals and navigable waterways on the
growth of small market towns, and on land
taxed urban development. | also got
involved ‘beyond the academy’. Not long
after | finished my PhD | was invited to take
an adult education class for a group of
local historians, in a small town in West
Yorkshire called Snaith, an area | had
never worked in and about which little had
been published. We produced two
publications together. The first was a
pictorial history, and | then worked with
them to undertake a more detailed, academic piece about
the growth of Snaith. That was something | really enjoyed.
We published it ourselves and it sold approximately 1000
copies.

The decision was then made to close Geography at the
University of Lincoln & Humberside as recruitment was
becoming more difficult. The University decided to move
into the area of Leisure and Tourism, a development which
| led, and | soon started to do research on urban leisure
and tourism, and the role of leisure in urban regeneration.
My early work was thus very much in urban historical
geography although | did some research around leisure
and the city, and also a bit emanating from fieldwork in
Italy. That focused on reconstruction in Italy following the
Irpinia earthquake in Southern Italy in the early 1980s. It
only led to one publication, although there was more work
that could have been published, as | produced a number
of readers for student use. | then moved on to work in a
more central role in the University.

From the early 1990s through to the present day | began
to leave Geography behind and to work increasingly on
policy development in Higher Education. That covered
two phases. One set of work emerged from the Enterprise
in Higher Education initiative, focusing on the structures
required to move forward and was very heavily involved in
areas like modularisation, semesterisation and credit
accumulation and transfer. | worked on a very big project,
collaborating with the University of Huddersfield, which led
to quite a few publications based on the development of
competence-based degrees. This work involved an
integration of NVQs with degrees, work which | think was a

bit before its time; it came into its own later, but was quite
an innovative project at that time. More recently | started
to research widening participation and lifelong learning,
and particularly the role of higher education in
regeneration.

Over the last ten to fifteen years my work
has been around HE policy, but in terms
of inclusion and widening participation,
researching some of the impacts that
widening participation has had on
communities. There is a lot of
legitimization of widening participation
work by practitioners, but arguably there
has been relatively little research on
impact. Through a collaborative project
based in South East London, we have
evaluated the impact of widening
participation, through both a quantitative
and qualitative assessment. For much of
the last ten years my interest has been in
policy development in higher education,
a lot of my work has been institutionally
focused, trying to widen access,
encourage more school leavers to
access higher education, and looking at
the different ways we can develop a
more inclusive higher education.

Whi c h
history. How did you approach that shift from
publishing in Geography to publishing in the HE
literature? It must be quite difficult, going from one
body of literature to working within another research
community.

fits quite nicely wi

| think the biggest challenge in moving across was
actually getting the appropriate contextualisation for
some of the work we were doing, which was really quite
applied. There is a lot of analysis of practice carried out
that is not really set in a wider academic context; this
contrasts with some very theoretical work on HE that is
less connected to practice. Some of my later research in
Geography, looking at things like the role of leisure in
regeneration and the work in Italy, was very much about
the nature of partnerships, so there is a natural move
across in terms of thinking about the role of higher
education in regeneration and the economic and social
development of communities. As a Geographer you
tend to be used to working with a lot of literature that is
broader than your specific focus: historical, sociological,
and economic literature, for example. The main
challenge was trying to find a theoretical context for very
applied research, where typically that had not been done;
in recent work | have found, for example, quite a lot of
interesting research on partnerships. The spatial aspect
has always been quite important for me and in the
widening participation work in London and the South
East; we did quite a lot of work with maps, looking at
spatial patterns. So there are always connections.

...continued on next page
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Talking of connections, there is a fairly substantial
body of literature debating the connection(s) between
research and teaching. What are your thoughts on the
relation between the two and, particularly thinking
about the context of Marjon, what do you see as the
role of research in a teaching-led institution?

| think the link is really important. Particularly when we
are teaching at the higher levels, at level three and into
Masters level, the teaching has to be underpinned by
research and research-informed practice. In my last
institution we had quite a big push to make sure that
research and scholarship was underpinning all that we did.
There has been a big debate about whether or not we
should have ‘teaching only’ institutions, but | actually do
not see that separation between teaching and research. |
think the challenge for a teaching-led institution is getting a
wider group of staff thinking about, and working on,
research in a broader context, not about research as being
only in their discipline, but also about the way in which
their teaching can be an important research area.
Research into the pedagogical aspects of how we teach
out subjects; using our effective practice, those are both
really important. | am really encouraged by the new
journal, Critical and Reflective Practice in Education,
coming out, and having the Centre for Educational
Research is a good initiative. We have to take quite a
broad view of research, and in an institution like Marjon
(and many of the vocationally oriented institutions), we can
really achieve something in the practice-based research,
as opposed to what | would call the ‘blue skies’ research,
building on our work with external organizations and on
real live problems. | would like to see the institution getting
more staff involved in research and developing their
confidence, so that | think having initiatives like in-house
publications creates a good stepping-stone for writing
things up and encouraging staff to get involved. But | think
we have to be realistic about what we can do as well.

| appreciate that you have not had much time to get to
know the institution yet, but from what you have seen,
what do you consider to be the next challenge in
research for us? What would you like to see happen
here?

| would like to see us getting more income in and to think
about research and enterprise. | think that would be a
logical way to go, given that we have a strong vocational
emphasis. | do not yet know how much research income
we are bringing in, and how much contract work we do, but
| would like to set some targets because there is money
out there that we could tap into. There are some
interesting projects already underway — | was in a meeting
this morning about the ARROW project, for example — and
there are real opportunities to use these kinds of projects
as a basis for research. Sometimes there is a danger that
we compartmentalise what we do, but a lot of the work |
have published has primarily made use of a big project
that the institution was involved in, using that as a
research base to publish. | would like to encourage that,
and to get more staff involved. | think if we can begin to
develop some sort of research clusters and have some
teams working together, so that more experienced
researchers are working with new researchers, this would
be a good way of moving forward.

Working with the OU as a new partner for research

degrees and being able to build up the size of the
research student community is important, and will
support us in ultimately working towards Research
Degree Awarding Powers. | think we have a little way to
go yet, not so much in the number of PhD completions,
but in terms of building up the evidence base and having
enough staff who are able to supervise research degree
students.

There are two aspects: first is encouraging more people
to get involved and to go out and seek funding that we
can use, particularly on the research/enterprise front; and
second trying to build the research community. When
you are a busy academic, having someone around who
is working on a project and doing research can be a real
stimulus, and looking ahead to 2013, | hope we will have
built on the foundations we have got and really moved
forward. So | would like to see research being central,
with each school having a very clear research strategy
that links into the overall University College Research
Strategy. Certainly we seem to have a good strong basis
for moving towards this goal.

So now that you are a Professor, what advice would
you give to colleagues who are hoping to achieve a
Readership or Professorship in the future?

| think my advice would be to identify the area you are
going to work in, set out a plan, and use the expertise of
colleagues. Sometimes | think it is easier to do things
jointly rather than trying to go it alone. Build up networks,
within and outside the institution, and when you are doing
something in your academic work, think about whether
there is an opportunity to reflect on it and write it up.
When you are busy, it is often easier to base your
research around work you are doing on a day-to-day
basis. A good way to build confidence, | think, is to offer
a conference paper, particularly when there is an
opportunity for it to then be published because that gives
you a real incentive. | would ask staff to think about
whether they often make presentations but do not then
take the opportunity to follow it through: to setitin a
broader context, perhaps work with somebody else to
write it up, and get published. It is also important to
recognize that research into teaching and learning is just
as valuable as pure subject-based research. | would
encourage people to work with the Higher Education
Academy, particularly the subject centres, which offer
small scale project funding. But | think working with
others is often a real stimulus, because working on your
own, it can be easy to put things off. There are
challenges involved in doing things in partnership, but |
think for me it has been more of a catalyst for developing.
Many staff are working towards Masters and PhDs , and
there are going to be a lot of opportunities emanating
from this work.

Thank you very much for giving your time for this
interview. Is there anything that you would like to
add as a last word?

| would just like to say that | am very keen to support
research here. | would like to know more about what
research is going on in the institution and will be pleased
to get involved, and to provide support.
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Using a ‘Student Driven’ Approach to Research within Sport and Health

Science: The Effectiveness of the Nintendo Wii - Saul Bloxham

Adjusting to
a more
teaching
orientated
institution,
having come
from one
- that was
= research
. driven, was
%4 one of the
early
challenges |
had to face
having
joined UCP
Marjon.
Publications relating to my PhD thesis did follow, but
engaging in new research within my particular field of
Paediatric Exercise Science appeared unrealistic for
logistical, financial and cultural reasons. My strategies
to adjust to such change have manifested themselves
through small, applied and supervised projects that are
driven by our undergraduate students through the dis-
sertation process.

Gaming was one of the many activities that | left behind
having acquired a young family. But playing on a
friend’s Nintendo Wii active gaming machine started the
cogs grinding once again. The fact that we were
jumping around a typical living room getting hot,
breathless and dare | say a little sweaty (in the middle of
January) whilst playing a computer game, felt like a
contradiction compared to the thumb twiddling days of
gaming from the past. Could this Nintendo Wii games
console really offer health and fitness benefits that it
claimed? Or was it just another cleverly targeted
marketing strategy?

| enrolled the help of three enthusiastic 3™ year Applied
Sport Science and Coaching students to put the Wii to
the test. It was the students’ responsibility to carve out a
particular research question within a Sport and Health
Science remit. Each student’s project would serve as
their undergraduate dissertation and in combination
potentially act as viable publication material.

From the time of the cogs grinding in January 2008 to
the start of the first data collection in the Autumn of
2008, other academics had started publishing
preliminary findings about the Wii’s health and fitness

credentials. Unperturbed and encouraged that others
had managed to publish on such a topic the student
projects slowly gathered momentum. The first two
studies were related and focussed on the effects that
the Wii may have on physical fitness and body
composition in adults. The 3™ study, and although
unrelated to the other two, rather uniquely was to
investigate the role playing the Wii might have on
improving motor control in Special Educational Needs
children (SEN). To give a brief flavour of what the
projects actually found | have adopted the classic
scientific style of commentary for the next section.

Fifty participants volunteered for the study
following approval by institutional ethics
committee and appropriate parental/child
consent. Subjects were divided into 3
experimental groups.

Experiment 1 (Physical Fitness), used 18
sedentary adults aged 21.7+ 10.5 years. Results
indicated similar improvements in both traditional
and Wii training programmes in flexibility (10% Vs
7%), aerobic fitness (23% Vs 13%) and HDL
Cholesterol (10% V 40%). Improvements in
muscular strength were much greater in the
traditional (9%) compared to the Wii (2%) training
groups.

Experiment 2 (Body composition), used 12
sedentary adults aged 20.610.8years. Results
indicated a significant decrease in mean
abdominal girth in comparison to the control
group (-3% V 1.4%). Small decreases in fat mass
(-2.5%), skin-fold thickness (-1.8%), body fat%
(-2.6%) body mass (-0.5%) and BMI (-0.3%) were
not deemed statistically significant in comparison
to the control group.

Experiment 3 (motor control), used 20 special
educational needs children aged 11.7+0.6 years.
Results indicated significant (P<0.05)
improvements in Bruininks-oseretsky test of
motor proficiency (33% Vs of 0.3%), running
speed and agility time (-7.5% Vs 0%), balance
(57% v 2%) and co-ordination (400% V 33%,).
Significant improvements were also found in
aerobic fitness (35% V 17%) muscular endurance
(44% V 3.5%) and flexibility (28% V 2%)

...continued over the page
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In conclusion the Nintendo Wii is at least as
effective in developing key components of
physical fitness when compared to traditional
training methods for sedentary adults except for
strength. Use of the Wii fit can significantly benefit
the motor and physical fitness of SEN children.
The role of the Wii as a tool for weight
management has yet to be proven.

Returning to normal speak, it appears that the Wii may
well result in some initial health and fithess benefits if
used regularly for previously untrained or inactive adult
participants. That said for weight loss the findings were
far from impressive. The study that was really
encouraging was the significant benéefits for the SEN
children following the Wii intervention. For logistical and
indeed ethical reasons there was no SEN control group
which would come under the spot light of any publica-
tion scrutiny panel. Indeed the low subject

numbers would also come under fire for each of the
projects. Perhaps this is where ‘student driven’
research meets its nemesis. Innovative, relevant and
well constructed they were but perhaps not of the sheer
size and magnitude necessary for the esteemed
publishers to take interest.

The forthcoming dissertation year anticipates projects
from the first batch of BSc (Hons) Health, Exercise and
Physical Activity students. Some of these are to further
last year’s studies and explore the health benefits,
calorific expenditure and participant adherence when
using the Wii. Perhaps a portfolio of projects
investigating topics such as: - using Wii’s in the work-
place; A replacement of the personal trainer; A tool for
promoting PE and physical activity in schools;
Mobilising the elderly & disabled population; could all
help to secure a future publication. There is certainly
likely to be updates in the SSPEL Journal of Physical
Activity and Human Development in the interim.

‘Three HEIS Are Better than One’ Conference 2009: Understanding

Learning - Katherine Hamley

On July 9" and 10", the first Three is Better than One (or
3HEIs) conference was held at St Mary’s University
College (Twickenham). The conference came about
following discussions at Principal level, and delegates
from Marjon, St Mary’s and Glyndwr (Wrexham) met to
discuss collaboration in areas of mutual interest. The
event was intended to be informal
and interactive, allowing delegates to
become aware of each of the HEIs’
interests and to discuss opportuni-
ties for collaboration in the future.
Marjon’s Research Committee sent
one representative from each
School; Aaron Beacom (SSPEL),
Julie Evans (SCCS), myself from
SEPD along with the Director of the
Centre for Educational Research
(Dave Harris) and the Research
Officer (Pauline Couper). The 24
hour conference was led and
introduced by Professor John West-
Burnham, Professor of Education
and Leadership from St. Mary’s University College
(www.johnwest-burnham.co.uk) who elicited a variety of
thought-provoking discussions over the course of the two
days.

As it was the first occasion that the delegates from the 3
HEIls had met, the first part of the conference was spent
with each group of delegates creating a picture of where

their institution was at present and the challenges and
visions that were held for the future. This enabled us to
see where collaboration could be possible in moving
forwards and perhaps supporting each other. Following
this, smaller, mixed groups were formed allowing
delegates to discuss areas of interest in more detail. For
example, the two | attended dis-
cussed a taught MEd for teachers in
school that allows them to engage in
small scale research projects linking
knowledge, theory and practice, and
a discussion of how Glyndwr has
(not unlike Marjon) set up their own
journal,the6Jour nal for
Research and.T8i€ ho
was established to encourage staff
to undertake research as they
believe that research should

inform practice. This debate was
one that would occur consistently
throughout the 24 hour period.

Following this, Professor John West-Burnham led a
discussion based around one of his papers,
‘Understanding Deep Learning’, where he raised the
idea that, as academics, we are confident talking about
curriculum and the teaching process but perhaps not so
confident talking about ‘learning’, suggesting that we
have no shared conceptual framework allowing us to
know ‘what to do with’ something you learn. How, then,
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would we ensure that our students are aware of how to
convert information to knowledge and understanding?
Professor West-Burnham described a need for our
assessment methods to move away from accepting an
accurate replication of thinking as understanding,
towards analysis demonstrating profound
understanding. The question raised was ‘how do we
design learning experiences that acknowledge the
shallow learning, deals with the deep learning but al-
lows the profound?’, an issue which resonated across
the 3 HElIs. At the end of the first day of the confer-
ence, it was clear that there was much to be gained
from further discussion and collaboration between the
3 HEIs to investigate these key points and concerns.

The second day of the 24 hour conference began with
consideration of ‘communities for effective learning’
and whether universities and schools were
communities or organisations. Other questions
considered were: what should a learning community
look like?, who should be a member of a learning
community?, what is/ should be the social context of a
learning community?, how does the competitive nature
of learning work against a learning community? and
how is the learning process linked to the notion of a
community? Each of these topics were considered to
be relevant to each HEI and School within each HEI.
Through in-depth discussion, some of the overarching
areas identified for consideration included the need for
trust, esoteric versus exoteric language, how hierarchy
influences a learning community and a basic need for
‘human flourishing’. This raised the topic of an online
community and whether this could be one means of
countering hierarchies, perhaps allowing greater scope
for ‘flourishing’. (This is something that can be
experimented with on our very own Learning Space

0 n e OanFtReThnfd fér BductiofaPRédedrch WikisH).-A-

shared understanding of these areas would allow a
learning community to move forwards together;
something which the 3 HEIs wish to collaborate on in
the future.

The final topic for consideration for the 24-hour
conference was the importance of research. Moving
towards Research Degree Awarding Powers (RDAP)
was thought to be key for each HEI and highlighted,
yet again, the importance of staff engaging in their own
research. Questions were raised over whether
effective academics/teachers could really engage in
‘pure’ teaching without research or vice versa?
Perhaps research should be a part of everyday life
rather than thought of as ‘just another thing to do’,
which for some institutions/Schools/departments can
be easier said than done. The main message | took
away with me was that our research needs to facilitate
our teaching, our learning and that of the students we
work with. It is not enough to have training or personal
experience but we as academics (and, perhaps,
students) need to engage with internalisation,
mediated and critiqued to bring about a (profound?)
understanding. Is there a debate between research-
informed teaching versus teaching-informed research,
or are they better seen as parts of an ongoing, infinite
process of learning?

The conclusion of the conference saw each institution
preparing to report back to the relevant Principals and
to engage in further discussion as to how collaboration
could be continued between the 3 HElIs in the future;
be it on the topics already raised or in other areas of
mutual interest. Further updates on the 3HEls
collaboration will be sure to follow.

New Journal Subscriptions in the Library

Action Research

The library has recently taken up subscription to two
international, peer-reviewed journals focusing on research
methods:

The Journal of Mixed Methods Research is a wide-
ranging journal publishing research across the “social,
behavioural, health and human sciences”. Mixed methods
research is defined as that which combines qualitative and
quantitative methods in a single study.

Action Research aims to “offer a viable alternative to
dominant 'disinterested' models of social science”. It
publishes accounts of action research as well as articles
focusing on the philosophy of action research, and the
nature of ‘quality’ in such research.

[ll HETHODS
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Research Resources: Advice on Managing Your Research Data

Across many disciplines research can often involve the

collection of primary data, but how often do we really think

carefully about what we do with those data? Thinking
through data storage and back-up can help avoid crisis:
there is a lesson for us all in the story of a final-year PhD
student who, having spent five years collecting 35kg of
rare lizard faeces from the Phillipines, had his samples
accidentally destroyed by his university (Times Higher
Education, 05/02/09). There are probably only a few at
Marjon whose research may involve collecting physical
samples, but it illustrates the point. In the event of fire or
flood, would your research be safe?

Then there are longer-term questions about how long you

should keep data, whether you need to destroy them, or if

you could (or should) make them available for others to
use in the future. Data can be valuable resources for
research and teaching, and research funders (particularly
those distributing public funding) are increasingly

encouraging this kind of data sharing. This means that
the data need to be described/catalogued
effectively, and archived somewhere.

For more information on these kinds of issues, the UK
Data Archive is a useful resource. This facility houses
several thousand data sets from a range of disciplines,
though its primary focus is the social sciences and
humanities. The website provides information and
guidance (both on-line and as a pdf to download) on
data management issues at http://www.data-
archive.ac.uk/sharing/sharing.asp. However, another
good starting point is the on-line resource provided by
the University of Edinburgh’s ‘Information Services’, at
http://www.ed.ac.uk/is/data-management. Although
intended for Edinburgh’s researchers, this is an open
website freely available to all and contains advice on
data management, sharing and preservation.

Establishing a New Journal: Reflections on the First Issue of

Critical & Reflective Practice in Education - Robert Guyver

The journal Critical and Reflective Practice in Education
(CRPE) went live on the UCP Marjon website on
September 16", about 18 months after the idea was
conceived by Sean MacBlain and Robert Guyver who
worked together to prepare an application for a research
grant for this very project sitting by a computer writing
notes in a room in the Library in March 2008.
Fortunately the application was successful, and
teaching was ‘bought out’ to allow time to set up the first
issue. Sean and Robert invited Pauline to join the small
team of executive editors. Step by step things started
moving. Pauline found sets of author and reviewer
guidelines from other journals which we used to help
shape our own. We were also very grateful for the help
of Claire Stevens in acquiring an ISSN for the journal.

We decided on a theme for the first issue: ‘The
university as a dialogic space’. With the award of taught
degree awarding powers from September 2007 it
seemed important that academic colleagues should be
given an internal opportunity to fine-tune their academic
writing skills in a supportive environment. However we
thought it should approximate as closely as possible to
the game being played in the outside world, so there
would be demanding peer reviews but, following that,
some positive reinforcement to work alongside authors to
help them reach the ultimate goal of publication. We
invited 4 external authors to contribute, from universities
in Devon (Joanna Haynes), Poland (Anna Janus-Sitarz)
and South Africa (Wayne Hugo and Carol Bertram).

We received some very worthwhile articles from staff at
Marjon, some getting published for the first time. Two

were collaborative (Gilly Stoneham and Richard
Feltham; and Pauline Couper, Colin Dawson, Sue Lea
and Lisa Spencer). Four were single-authored, two of
these reflective and indeed critical about roles and
discourses within the wider notion of the university as a
dialogic space (the papers by Paul Grosch and by Dave
Harris). Two were reflections on on-going projects:
Annie Fisher’s on students’ beliefs about the role
dialogue in teaching and learning, and Paul Sutton’s on
giving dialogic feedback. We were to use reviewers
from South Africa, Australia, the USA, and from at least
5 other universities in the UK.

It is significant that | had an email from a South African
reviewer last Wednesday:

Had a lovely moment last week: | was at a
workshop in Johannesburg and Wayne Hugo
was there. We were together when someone
from Wits (Witwatersrand) University came up
and said "I've just read your article in this
really nice new journal and | like it very much."
So your fame is spreading... !

We are now planning that future issues will have a
themed and an un-themed (or ‘open’) section. The
theme of the Issue 2 is ‘Developing and sustaining
learning cultures’. Atrticles can be sent to a new CRPE
email address that all executive editors can access:
CRPE@marjon.ac.uk. The deadline for themed papers
is January 11" 2010. CRPE can be accessed online via
the ‘Research’ page of Marjon’s website.
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Public Lecture Series, 2009-10

OEnglish as a Li

The video starts. A white, middle-
aged, female TV presenter begins
talking to the camera as she
approaches a small group of Iraqi
insurgents on the hillside, a town in
the distance behind them. She
enters into conversation with one of
the men, in English. The interview
seems to be going well, when
suddenly he hesitates. He looks
down. “What are they?” he asks.
“They’re not...subtitles?” What
follows can only be described as a
descent into a rage reminiscent of
Basil Fawlty, every irate word neatly
transcribed at the bottom of the
screen and the man becoming more
and more incensed as his English is
‘translated’ into more and more
subtitles. The episode is just one
example of the superb illustrations
used by Professor Tony Wright
throughout his inaugural lecture,
‘English as a Lingua Franca'. It
served both to highlight the relative
inability of Anglo-Americans to

wish to attend.

Tuesday 1st
December

ngua Franca:
Wright, 12" October 2009

understand international forms of
English, and to challenge the idea
that there is, or should be, a single,
‘correct’ version or pronunciation of
the language.

Drawing on his many years of
international experience, Tony
explained to us the various forms of
English used throughout the world.
Notably, only 1 in 4 English speakers
are ‘natives’ to the language, and so
its current status as the international
language of choice is perhaps
surprising. One of the contributory
factors may be the simplicity of
English grammar and its ability to
accommodate words from other
languages directly (for example the
word ‘penguin’ is, we were informed,
of Welsh origin), but the emergence
of this lingua franca has resulted
from a complex interplay of many
circumstances and phenomena.
How long English will enjoy this
status is open to speculation as

David Atkinson - Travel Journalism: Finding a Unique Perspective.
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other languages, such as Mandarin
Chinese and Spanish, grow rapidly,
but the multitude of current uses of
English around the globe was deftly
highlighted, drawing on examples
from culture and the arts, graffiti,
protestation, branding, advertising
and science.

All of this means, of course, that
teaching English in the twenty-first
century is big business. Job
prospects are so much better for
those who speak the lingua franca,
that there is a seemingly endless
market. As befits a Professor of
Language Education, though, Tony
was keen to emphasize that
teaching English is about much more
than narrow instrumentalism, urging
language educators everywhere to
address the social, political and
cultural contexts in which learning
takes place, and highlighting the role
that language can play in breaking
down barriers between people.

Forthcoming public lectures

The rest of the Autumn Programme of public lectures is listed below. Please email aclark@marjon.ac.uk if you

Monday 9th Monique Roffey: Writing Cultural Perspectives, with readings from The White 7.00 pm Old
November Woman on the Green Bicycle. Chapel Studio
Wednesday Richard Hooker Lecture: Rev Canon Dr Paul Davis - The Vocation of 7.30 pm
25th November Anglicanism. HDC101

7.00 pm Lecture
Theatre (Library)

Congratulations to Wendy Geens and Sharon James
(School of Education and Professional Development) on
the successful presentation of their paper, Journeyman
to Master: the Changing Shape of a PGCE Primary
Course, at an International Learning Conference held at
Barcelona University, Spain, in July 2009. Following
their conference presentation Wendy and Sharon have
had a paper accepted for publication: Geens, W; James,

S & MacBlain, SF, ‘Journeyman to Master’ will be published
in The International Journal of Learning, which is an
international peer reviewed journal with a worldwide
readership. Both the conference paper and the paper
accepted for publication underpin the strong links between
research, and learning and teaching within the School for
Education and Professional Development.

If you would like to write something for Research
Matters, or if there is an issue you would like to see
covered, please contact Dr. Pauline Couper,

University College Plymouth St Mark & St John
Derriford Road, Plymouth, Devon, PL6 8BH

University College Research Officer.
Email: pcouper@marjon.ac.uk, Ext: 4321

www.ucpmarjon.ac.uk
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